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Introduction: Student Engagement and Wellbeing 
 

At Menzies Creek Primary, we believe that the well-being of the child is just 

important as their academic progress, if not more so. Further, it is critical that a 

child feels safe and secure in their environment for them to be engaged in their 

learning. As a staff, we have researched successful programs and implemented 

these as Aligned Practices throughout the school. By doing so, children know what 

to expect from any staff member at any level in the school.  
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Student Engagement 

 

Student engagement is a challenging concept to define, as it is a complex construct 
influenced by multiple factors. Fredericks, Blumenfield and Paris (2004) identify 
three dimensions of engagement: 

¶ behavioural engagement: ǎǘǳŘŜƴǘǎΩ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ŜŘǳŎŀǘƛƻƴΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ 
academic, social and extracurricular activities of the school 

¶ emotional engagement: ǎǘǳŘŜƴǘǎΩ ŜƳƻǘƛƻƴŀƭ ǊŜŀŎǘƛƻƴǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀƴŘ 
in the school (a sense of belonging or connectedness to the school) 

¶ cognitive engagement: ǎǘǳŘŜƴǘǎΩ ƛƴǾŜǎǘƳŜƴǘ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ όƳƻǘƛǾŀǘƛon and 
self-regulation) 
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Factors that influence engagement 

Some of the factors that influence student engagement at school are: 

 

¶ Teacher factors: These include a teacherΩs interaction style (e.g. enjoyment 

and shared focus, support, responsiveness, directedness, verbal praise); The 

behavioural and academic expectations held by the teacher. 

¶ School factors: These include physical setting factors (i.e. physical layout and 

arrangement of classroom, sensory factors/noise levels, lighting etc.), and 

consistent and structured approaches to the provision of student support and 

disciplinary measures. 

¶ Student factors: These include studentΩǎ physical, emotional, cognitive and 

behavioural states. They also include health issues and differing levels of 

ability, as well as peer relationships within the classroom and broader school 

environment. 

¶ Family and community factors: These include students' residential 

circumstances, a familyΩǎ support and involvement in their childΩs education, 

and all the relationships within a studentΩs family. 

¶ Curriculum and resources factors: These include the availability and type of 

learning resources, such as; technology, dimensions of the learning tasks 

(level of difficulty, interest, meaningfulness to learner), task design, learning 

goals and objectives, and assessment approaches. 
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Three School Guidelines 
 

The Three School Guidelines are an aligned practice that encompass positivity and 

respect in every aspect of the school and the community and are used daily by all 

staff and students. 

 

1. Do your best 

2. Help others 

succeed 

3. Respect our 

environment 

 

¶ Acceptable behaviours should be praised with reference to the appropriate 
guideline. For example: 
 
- This is a highly creative piece of writing, I can see you have done your best. 
- Thank you for respecting your environment by putting that rubbish in the 

bin. 
 

¶ Unacceptable behaviours should be corrected using short sharp statements 
that reference the appropriate guideline. For example: 

 

- Pushing in front of people is not helping others succeed, we should always 
wait our turn. 

 

¶ The Three Guidelines should be clearly displayed in all classrooms. 
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Documentation of Incidents 
 

When an incident occurs use Compass to document the event. Describe the event 

and include any behaviours that occurred leading up to and during the incident. 

Include any quotes from students involved and witnesses. The entry needs to be 

detailed but succinct. 

 
1. Log in to Compass.  
2. Click the Organisation tab and select Chronicle. 
3. Click Create a new chronicle entry. 
4. Under the Template heading, select the type of entry. E.g. Wellbeing, Yard 

Duty 
5. Under students type and select the students involved. 
6. Under staff visibility, select Level 3 Admin. 
7. Select the appropriate time and date. Ensure you change this if you are filling 

entry in at a later date. 
8. Fill in boxes 
9. Click Save and Close (Principal will automatically be notified) 
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Aligned Practices 
 

Thiǎ ŘƻŎǳƳŜƴǘ ŘŜǘŀƛƭǎ ƻǳǊ ǎŎƘƻƻƭΩǎ ǎŜǘ ƻŦ !ƭƛƎƴŜŘ tǊŀŎǘƛŎŜǎΦ It is expected that all 

staff, no matter their role, follow and use the Aligned Practices outlined below, 

except when a student has an Individual Learning Program that directs otherwise. 

The best possible student improvement comes from the least difference in teacher 
practise within a school.  

 

Aligned 
Practices

Non-Invested 
Voice

Three 
Guidleines

"That's their 
program"

No Hands Up

Wait Time

Learning 
Intentions

Reading After 
Breaks

Documentation

Communication
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Daily Aligned Practices 
 

Praise 

¶ Praise students for positive behaviour using the Three Guidelines. In many 
cases you will need to teach students how to accept the praise (see Teaching 
How to Accept Praise, p 17) 

¶ At the beginning of each term, establish clear expectations for desirable 
behaviours and then acknowledge them 

¶ Take time to praise students 

¶ Use Anchor Charts to reinforce desired behaviours 
- Anchor Charts are a simple way 

to remind students of certain 
routines and acceptable ways of 
ŘƻƛƴƎ ǘŀǎƪǎΦ ¢ƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƻ 
be beautiful and are most 
successful when composed with 
the class and reviewed regularly. 

- For example, at the beginning of 
the year discuss with your class 
the routine for eating time. 
Break it up into simple steps 
that highlight what should be 
happening, not the negative. 
Before eating time each day, 
review the Anchor Chart. Once 
routine is established, you need 
only refer to the Anchor Chart 
when reminders are needed. 

 

 

Settling after breaks 
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Reading time 15min 

¶ All classes read for 15 minutes after first break, second break is optional 

¶ Students may read to themselves or to others 

¶ Teachers to model reading to self twice a week, all other reading sessions 
to be used for conferencing and feedback.  

¶ All teachers are to read to the class during eating time 
 

Feedback 

¶ Feedback is to be given to students for every piece of work.  

¶ All writing tasks need to be annotated with the Star and Step system - pick out 
one thing they are doing well, one thing to work on. 

¶ All other pieces of work need to be annotated in some way by teacher. 
 

Yard Duty 

¶ Staff member must be carrying a bum bag containing appropriate first aid 
equipment and be wearing a high vis vest. 

¶ During hat season, children not wearing hats must play undercover on the 
decking outside the office. 

¶ All incidents occurring during Yard Duty must be chronicled on Compass as 
detailed above. 

 

Areas to be supervised 

¶ Junior Playground and toilets 

¶ Basketball court and flagpole 

¶ Oval (when closed, take over flagpole area) 

¶ Play space 
 

 

Corridors 
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¶ Corridors are for walking. 

¶ Limit the use of corridors during class time unless raining. 

¶ Students may work quietly in corridors, with regular staff monitoring. 

¶ Students to stay out of corridors and classrooms during break times, unless 
permission is given. 

 

Alphabetical Order 

¶ When moving from the classroom, all students must line up and move in 
alphabet order 
 

Junior Building 

¶ Ensure all photocopying is completed prior to the commencement of class. 

¶ When the Gallery area is used, it must be left as it was found. 
 

Toilets 

¶ One student at a time. 
 

Working outside of class 

¶ F ς 2 must be within sight 

¶ 3 ς 6 regular monitoring 
 

ICT 

¶ Students must be explicitly taught how to use iPads and laptops 
appropriately. 

¶ Teacher is to check that all iPads and laptops have been put away properly 
after use. 

¶ IT equipment must not be left unattended when in use on the floor. 

¶ Teacher must be roving when IT equipment is in use. 
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Academic Aligned Practices 

 

Bump It Up Wall 

A Bump It Up Wall is a visual representation of how students can: 

¶ Identify what standard their work is at throughout the process. 

¶ See examples of Ƙƻǿ ǘƘŜȅ Ŏŀƴ ƛƳǇǊƻǾŜ ŀƴŘ ΨōǳƳǇ ǳǇΩ ǘƘŜƛǊ ǿƻǊƪ. 

¶ Understand the expectations and assessment process. 

¶ Used as needed 
 

Book Work 

¶ All work must be dated. 

¶ Teach students to use the next available space. 

¶ No texta 
 

Assessment Rubrics 

¶ Rubrics can be used in conjunction with Bump It Up Walls. 

¶ They must be communicated with families and students at beginning of unit 
of work via compass. 

¶ Rubrics are used to interpret and grade students work according to a set of 
standards and agreed criteria. 

¶ They are highly useful for self and peer assessment. 

¶ Used as a continuum, refer to checklist and Vic Curriculum. 
 

 

 

 

 

Goal Setting 
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Research has shown that goal-setting can be extremely useful to maintain focus, 

motivation, and ultimately achieving what we are trying to accomplish  

When we can see progress, we feel more capable, which motivates us to set more 

challenging goals. 

Students must be taught how to set goals. A simple concept to follow is George T. 

Doran SMART model - www.melbournechildpsychology.com.au 

Specific ς ǿƘŜƴ ŘŜŦƛƴƛƴƎ ŀ Ǝƻŀƭ ŘƻƴΩǘ ōŜ ǾŀƎǳŜΦ Dƻŀƭǎ ƴŜŜŘ ǘƻ ōŜ ǿŜƭƭ-defined and 

focused. 

Measureable ς in order to be able to assess progress and goal achievement, you 

ƴŜŜŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ƳŜŀǎǳǊŜ ƛǘΦ ¸ƻǳ ǎƘƻǳƭŘ ōŜ ŀōƭŜ ǘƻ ŀǎƪ ǉǳŜǎǘƛƻƴǎΣ ǎǳŎƘ ŀǎ άIƻǿ 

ƳǳŎƘΚέΣ άIƻǿ ƭƻƴƎΚέΣ ŀƴŘκƻǊ άIƻǿ ƳŀƴȅΚέΦ 

Achievable ς ŘƻƴΩǘ ǎŜǘ ȅƻǳǊǎŜƭŦ ŦƻǊ ŦŀƛƭǳǊŜΦ Dƻŀƭǎ ƴŜŜŘ 

to be challenging, but not beyond reach. 

Relevant ς are you motivated to achieve this goal? 

Who are you setting this goal for? Relevant goals are 

goals you truly want to achieve. You may need to 

explore if you have accomplished similar goals in the 

past and what you need and what steps need to be 

taken in order to accomplish this goal. 

Time ς you also need to be specific about the time-

frame you have to achieve a goal. If a target date is not 

set to accomplish a specific goal, then there is no 

urgency to start taking action towards accomplishing 

that goal. 

¶ Learning Asset goals need to be set each term, conferenced with class teacher 
and reviewed regularly and emailed home via compass. 

¶ Maths and English goals come from conferencing and feedback sessions. 
Questioning 

http://www.melbournechildpsychology.com.au/


 
 

 

14 

Asking questions to promote critical thinking or clinical reasoning skills can be a 

ǇƻǿŜǊŦǳƭ ǘƻƻƭΦ vǳŜǎǘƛƻƴǎ ǎƘƻǳƭŘ ōŜ άƭŜǾŜƭƭŜŘέ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ōŀǎŜŘ ƻƴ ǘƘŜ 

experience of the student and the objectives of the experience. In education, we 

often classify levŜƭǎ ƻŦ ƭŜŀǊƴƛƴƎ ōȅ ǳǎƛƴƎ .ŜƴƧŀƳƛƴ .ƭƻƻƳΩǎ ƻǊƛƎƛƴŀƭ ƻǊ ǊŜǾƛǎŜŘ 

taxonomy for the cognitive domain (Atherton, 2011).  

¢ƘŜ ƭŜǾŜƭǎ ƻŦ .ƭƻƻƳΩǎ ǊŜǾƛǎŜŘ ǘŀȄƻƴƻƳȅ are: 

Remember that questioning is NOT 
meant to make students feel 
uncomfortable or intimidated. Students 
will not always have the right answers 
(that is to be expectedτthey are still 
learning)  

Wait Time: Provide adequate wait time 
when asking questions (15 sec). 

Make sure questions are clear and 
instruct students to be specific in their 
answers. 

Ask questions intended to help students 
progress to higher order thinking.  

Remind students to take time to answer. 
¢Ŝƭƭ ǘƘŜƳ ƛǘ ƛǎ hY ǘƻ ǎŀȅ άL ŘƻƴΩǘ ƪƴƻǿΣέ 
ƻǊ άL ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǉǳŜǎǘƛƻƴΦέ If a 
student responds in this way, make sure 
you always come back to them. 

  

Creating Highest

Evaluating

Analysing

Applying

Understanding

Remembering Lowest
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When to Contact Parents 
 

Establishing and maintaining meaningful contact with families is vital. Families are 

an integral part of the school community. Ensuring that behavioural expectations 

are upheld is a responsibility shared between the school and the family.  

Correspondence between teachers and families occurs in the following ways: 

¶ In person, email or phone 

¶ Compass 

¶ Rubrics 
 

Inappropriate behaviour 

When an incident occurs in class, it is essential to record it on Compass and send a 

quick email to the families or call directly.  

This ensures that: 

¶ Parents are kept up to date and will not be blindsided in the future. 

¶ Gives you and the family the opportunity to look for patterns/antecedent 
events. 

¶ Conversations occurring at school can continue at home. 

¶ A united front between families and the school is shown to the child. 
 

Wellbeing concern 

!ƴȅ ŎƻƴŎŜǊƴ ǊŜƎŀǊŘƛƴƎ ŀ ŎƘƛƭŘΩǎ ǿŜƭƭōŜƛƴƎ ǎƘƻǳƭŘ ōŜ ŎƻƳƳǳƴƛŎŀǘŜŘ ǿƛǘƘ ǇŀǊŜƴǘǎ 

and documented on Compass at the time. Often, families will have insight into the 

situation and be able to offer support and advice. 

Academic concern 

!ƴȅ ŎƻƴŎŜǊƴ ǊŜƎŀǊŘƛƴƎ ŀ ŎƘƛƭŘΩǎ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŜǎǎ ǎƘƻǳƭŘ ōŜ ŎƻƳƳǳƴƛŎŀǘŜŘ ǿƛǘƘ 

parents and documented on Compass at the time. 
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 Teaching Students How to Accept Praise and Compliments 

 

Reasons people may deflect compliments 

¶ Modesty -  Accepting compliments is not boastful, it is actually like giving a 
compliment in return, as you are telling the other person that you trust and 
appreciate their judgement. 

¶ Distrust ς most people are genuine about giving compliments. 

¶ Trying to match the compliment ς responding with a compliment in return 
can seem disingenuous. 

 

When accepting compliments, keep the reply simple and stay focussed on receiving 

the complimentΣ ŜǾŜƴ ƛŦ ȅƻǳ ŘƻƴΩǘ agree with it. 

¶ Thanks. 

¶ Thanks, I appreciate that. 

¶ ¢Ƙŀƴƪ ȅƻǳΣ ǘƘŀǘΩǎ ŀ ǊŜŀƭƭȅ ƭƻǾŜƭȅ ǘƘƛƴƎ ǘƻ ǎŀȅ. 

¶ ¢ƘŀƴƪǎΣ ȅƻǳΩǊŜ ŀ ƪƛƴŘ ǇŜǊǎƻƴ. 
 

LŦ ȅƻǳ ǿŀƴǘ ǘƻ ŀŎŎŜǇǘ ǘƘŜ ŎƻƳǇƭƛƳŜƴǘ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǎƘƻǿǎ ȅƻǳΩǊŜ ŀǇǇǊŜŎƛŀǘƛǾŜ ƻŦ ǘƘŜ 

substance of the compliment: 

¶ ¢ƘŀƴƪǎΣ LΩƳ ǊŜŀƭƭȅ ƎƭŀŘ ȅƻǳΩǾŜ ƴƻǘƛŎŜŘ ǘƘŀǘ ōŜŎŀǳǎŜ ƛǘΩǎ ǎƻƳŜǘƘƛƴƎ LΩƳ ǇǊƻǳŘ 
of. 

¶ Thanks, I had fun making it. 

¶ Thank you, I tried really hard. 
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Restorative Practice 
 

The idea of restorative practice is to build caring communities around students, 

whilst not accepting harmful behaviour. We want to teach and support children 

taking responsibility for their actions and to repair any harm that has been done. 

Depending on the circumstances, the following chats can take place individually or 

with everyone involved present. 

 

Restorative Chat 

Some things you may say to the wrongdoer include: 

¶ What happened? 

¶ Who else was there/around when it happened? 

¶ What were you thinking at the time? 

¶ Was it the right thing/wrong thing to do? 

¶ Who has been affected/upset/harmed by your actions? 

¶ How has this affected you? 
 

Some things you may say to the victim include: 

¶ What did you think when it happened? 

¶ What have you thought about since? 

¶ How has it upset/hurt/harmed you? 

¶ What has been the hardest thing for you? 
 

Once you feel you have the full story and everyone has been heard you can try to 

resolve it by asking: 

To the wrongdoer 

¶ What do you need to do to fix things? 
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To the victim 

¶ Is that ok? 

¶ Do you agree? 

¶ Is that fair? 
 

To both 

¶ Iƻǿ Ŏŀƴ ǿŜ ƳŀƪŜ ǎǳǊŜ ǘƘƛǎ ŘƻŜǎƴΩǘ ƘŀǇǇŜƴ ŀƎŀƛƴΚ 

¶ Is there anything I can do to help? 

¶ Is there anything else you would like to say? 
 

Formally record the agreement reached by the victim and wrongdoer on Compass 

under the initial documented incident. (See Documentation of Incidents page 7) 
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Catastrophe Scale 
 

The Catastrophe Scale is a visual guide designed to help students put problems into 

perspective. Problems may be rated from 0 (no problem) to 10 (catastrophe). This 

helps children understand that some problems may not be as bad as first perceived 

(ratings 0 ς 4) and can be easily overcome, while more challenging problems (ratings 

5 ς 10) need different strategies and help from other people. 

 

There are a variety of Catastrophe Scales available to download online. 
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Disruptive Behaviour 
 

All incidents of disruptive behaviour are to be chronicled on Compass under 

Classroom Behaviour. 

 

When to send students out of the class 

For many teachers, sending a child out of the classroom due to unacceptable 

behaviours can feel like you have failed as a teacher. On the contrary, knowing when 

to send a child out is a Ǿƛǘŀƭ ŀƴŘ ŎƻƳǇƭŜǘŜƭȅ ŀŎŎŜǇǘŀōƭŜ ǇǊŀŎǘƛŎŜΦ ²ƘŜƴ ŀ ŎƘƛƭŘΩǎ 

behaviour is interfering with the learning taking place, sending them to another 

room can help. Once the session is over, it is very important that the teacher sits 

down with the child and debriefs the incident. However, if a child is repeatedly sent 

out of the classroom it loses its effect. 

 

Work Refusal/Unfinished Work 

If a student does not complete a task in the given time or refuses to participate they 

are to complete the work in their own time (break time or at home). 

Each teacher will be on a roster to supervise a session for either the Junior School or 

Senior School. When a teacher has a student that needs to stay in, they are to be 

sent to the classroom of the teacher on duty for that day. 

No student is to be kept in for more than 20 minutes. If the student fails to complete 

the task during this time, they are to take it home and then hand in the next day. 

Email the teacher on duty if you are sending a student to complete work. 

Disruptive behaviour ς send to buddy class 

Functional Behavioural Analysis 
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It is helpful to identify what function the behaviour may be achieving for the student 

(i.e. what is driving the behaviour?). This can help the student gain insight into their 

actions and perhaps substitute more appropriate methods of achieving his/her 

goals. 

 

Conducting a Functional Assessment 

¶ Describe and document the behaviour over a period of time. 

¶ Identify the environmental conditions in which the behaviour is likely to 
occur. 

¶ Identify triggers for the behaviour. 

¶ Identify what happens immediately after the behaviour has occurred. 

¶ Using the above information, try to establish the purpose of the behaviour for 
the student. 

 

Generally, challenging behaviours have one or more of the following purposes: 

To gain, avoid, communicate or indicate 

 

¶ To gain attention/approval/acceptance 

¶ To undertake a preferred activity 

¶ To escape/avoid the situation 

¶ To avoid failure 

¶ To communicate feelings 

¶ An indication of mental health or developmental issues 
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ABC of Behaviour 
 

Antecedent, Behaviour, Consequence 

 

Antecedents are any prompts, cues, stimuli, events or actions that come before a 

particular behaviour occurs. Antecedents are often thought of as triggers. 

A particular behaviour is something that you can see or observe and describe 

clearly, not to be confused with a label. For example, anger is a label that can be 

used to describe a range of different behaviours like yelling, hitting or swearing. 

Consequence is what happens after the behaviour occurs. They can either increase 

or reduce the likelihood of a behaviour occurring again. They can be naturally 

occurring or they can be things that we put in place as a response to certain 

behaviours. 

 

 

By being aware and tuned into antecedents for individual children, we can greatly 

reduce unwanted behaviours and any negative consequences. 

Anticendent ωChild Tired

Behaviour

ωIrritable, 
refusal to 
complete 
work

Consequence
ωNo work 

done, 
sleeps
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When an unwanted behaviour occurs, make a note of the circumstances leading up 

to the behaviour. Was there a trigger/s? Talk with families, as sometimes the 

antecedent can be occurring at home and the behaviour happening at school. Can 

this be avoided in future? 

Depending on the trigger, when it has been identified it is best practice to sit down 

with the child and explain it to them. If they are aware, they are more likely to try 

and avoid it themselves. It is also important when entering new environments that 

they learn how to independently communicate their triggers (e.g. starting High 

School). 

Incidents that occur in the classroom should be documented on Compass as soon as 

possible. Details of the antecedent are crucial to avoiding a similar behaviour in the 

future.  

 

When is an incident over? 

When a child is involved in an incident it is important that it is followed up as soon 

as possible. Where there are consequences put in place, it needs to be made very 

clear to the child that once they have been carried out, the incident is over. 

 

 

  



 
 

 

25 

Discipline Procedures ς Suspension and Expulsion  
 

Students should only be excluded from school in situations where all other 

measures have been implemented without success or where an immediate 

ǎǳǎǇŜƴǎƛƻƴ ƛǎ ǘƘŜ ƻƴƭȅ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻǳǊǎŜ ƻŦ ŀŎǘƛƻƴ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 

behaviour. We encourage students to accept responsibility for their actions, and to 

participate fully and positively in their educational experience. It is important that 

schools enforce exclusions only when all other options have been exhausted or 

where the well-being or safety of another student or staff member is at risk.  

 

See the Department of Education and Training Website for further information: 

 

¶ Expulsion 
http://www.education.vic.gov.au/school/principals/spag/participation/Pages/expuls

ions.aspx 

 

¶ Suspension 
http://www.education.vic.gov.au/school/principals/spag/participation/Pages/suspe

nsions.aspx 

 

  

http://www.education.vic.gov.au/school/principals/spag/participation/Pages/expulsions.aspx
http://www.education.vic.gov.au/school/principals/spag/participation/Pages/expulsions.aspx
http://www.education.vic.gov.au/school/principals/spag/participation/Pages/suspensions.aspx
http://www.education.vic.gov.au/school/principals/spag/participation/Pages/suspensions.aspx
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Circle Time/Community Circles 
 

Circle Time is a teaching strategy where teachers and students can freely address 

issues of concern or celebrate achievements and times of success. It provides a 

structure which supports children in solving problems in which all participants have 

an equal say. Students are expected to follow three simple guidelines when 

participating: 

¶ One person speaks at a time. Often classes have a special toy or object that is 
held by the person speaking. 

¶ No judging. This includes making comments out of turn, or putting others 
down. 

¶ You have the right to pass. Children can choose to not contribute their 
thoughts at any time. 

 

 

 

  






